
Welcome back! We have a lot to 

look forward to this winter in the 

school of education. Many noted 

speakers and exciting confer-

ences are quickly coming upon 

us.  

Renowned educator, author and 

multicultural expert, Sonia 

Nieto will be delivering a talk on 

―Teaching with a Multicultural 

Perspective: Working to Close 

Learning Gaps‖ at Concordia 

University Chicago on Thurs-

day, February 3rd, 2011 at 

7pm.     

The DePaul University School 

of Education and the Department 

of Educational Policy Studies 

and Research present ―Youth in 

a Suspect Society: Coming of 

Age in an Era of Dispos-

ability‖ by celebrated au-

thor and the Global TV 

Network Chair in English 

and Cultural Studies at 

McMaster University in 

Canada, Henry A. 

Giroux. This talk will be 

held on Tuesday, April 5, 

2011 from 5:30-8:30 in the 

Lincoln Park Campus Stu-

dent Center (Room 120AB).  

Don‘t miss these great oppor-

tunities and be sure to check 

out the other events and con-

ferences on page 3!  

Sincerely,                          

Amy Hauenstein,               

Doctoral Program Graduate 

Assistant and EDSA Liaison 

VOLUNTEER                   

OPPORTUNITY 

Share your experience with 

prospective students at the 

next Student Information 

Session on Jan 31st, from      

5-6:30.  

To volunteer contact Diana 

Satruc at dsatruc@depaul.edu 

Welcome New Students and Welcome Back Continuing Students 

~ CONGRATULATIONS ON YOUR DISSERATION DEFENSE ~ 

 

Obiefuna Onwughalu: "PARENTAL INVOLVEMENT IN A NEW ENVIRONMENT:IGBO 

FAMILIES IN CHICAGO AND THE EDUCATION OF THEIR CHILDREN - A NARRA-

TIVE INQUIRY" His committee was: Chair: Dr. Karen Monkman, Members: Dr. Darrick 

Tovar-Murray, Dr. Andrea Kayne Kaufman. Defended on November 8, 2010 

 

Marjorie Johnson Hilliard: "STORIES AND CULTURAL HUMILITY: EXPLORING 

POWER AND PRIVILEGE THROUGH PHYSICAL THERAPIST LIFE HISTORIES" Her 

committee was Chair: Dr. Karen Monkman, Members: Dr. Darrick Tovar-Murray, Dr. Jeff Kuz-

mic. Defended on January 5, 2011 
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A New Course Offering: CS794 

―Teaching and Learning in 

China‖ by Ann Frkovich 

―The Dissertation Journey‖ by 

Obiefuna Onwughalu 
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Desire to Learn (D2L) is up and running for classes! Until the EDSA ―page‖ is situated within 

the new system, you will continue to get email updates but will not have an announcements 

board. Stay tuned for new developments! If you have a question, comment or request for the 

program, please don‘t hesitate to email EDSA liaison, Amy Hauenstein at: 

ahauens1@depaul.edu 



Three Keynote Panelists deliv-

ered talks on this years confer-

ence theme ―Social Justice: 

Bridging the Gap between   

Discourse and Practice.‖ 

DePaul University School of 

Education Professor, Dr.    

Kenneth Saltman spoke on 

―Educational Privatization and 

Three Conceptions of Social 

Justice: How Competing   

Theories Animate Radically 

Di f fe ren t  P ol i c i es  and        

Practices.‖ Editorial Director of 

New City Press, Tom Masters 

spoke on ―Spirituality and 

Education: Tensions of Ethical 

Import—not problems to be 

‗solved,‘ but opportunities 

within the ethical space we 

call education, that require 

ongoing reflection and action 

that lead not to solutions but to 

engagement, renewal and the 

formation of moral identity.‖ 

And Director of Life          

Directions Chicago, Van Ben-

sett discussed social justice 

action in education through           

―Life Directions: Partnerships 

for Peace.‖  

In addition to our panel of    

experts, recent graduate, Dr. 

Ravi Hansra Matrenec discussed 

navigating the dissertation  

process as well as presented her  

dissertation. Current doctoral 

students, Alma Blazquez, 

Marjorie Johnson Hilliard, 

Charemi Jones, and Shu-Chun 

Yu also gave presentations on 

their current research. Thank 

you to all participants and     

This course explores our understandings of democracy, the public good, and the relationship to the 

curriculum and education. It seeks to provide both an introduction and a foundation for thinking about 

relationships (often times assumed and many times forgotten) between our democratic heritage and 

the meaning and purpose of education in a democratic society. Core questions addressed revolve 

around the following: 

 

1. How have our understandings of democracy changed over time and how have these been 

reflected in/through the curriculum and our understandings of the purpose and functioning of schools? 

 

2. What do current curricular practices (standardization, accountability, school voucher plans, 

privatization, etc.) and the educational orientations that guide them say about our democratic vision? 

 

3. What do curricular visions that consciously and concretely situate democratic participation at the 

core of educational practice look like? 

 

CS 794 can be taken in lieu of CS 784 or any other CS concentration course, or as an elective course. 

EDSA 2010 GRADUATE STUDENT CONFERENCE:                                                                                                            

“Social Justice: Bridging the Gap between Discourse and Practice” (November 6, 2010) 

~A NEW SPRING COURSE OFFERING~ 

CS 794: CURRICULUM FOR DEMOCRACY & THE PUBLIC GOOD, MONDAYS 5:30-8:30 

Caption describing picture or 

graphic. 
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Education Doctoral Student Association 

Planning Committee Member and 

Conference Presenter, Alma 

Blazquez fields audience questions. 

 

L-R: Keynote Speaker, Van Bensett, 

Presenter Ravi  Hansra Matrenec, & 

Keynote Speaker Tom Masters partici-

pate in the panel discussion. 

 

This year’s conference also included 

poster exhibits. These exhibits were 

submitted by L: Charemi Jones and R: 

Alma Blazquez. 

 

SOE Professor Kenneth Saltman gives 

his keynote speech to conference atten-

dees. 

L-R: Planning Committee Members 

Charemi Jones, Amy Hauenstein, and 

Jeremy Thomas open the 2010 EDSA  

conference. 

  

  

  



 

~Upcoming Conference Information~ 
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CONFERENCE LOCATION DATE 
National Conference on Education Denver, CO Feb 17-19 

National Association of Independent Schools National Harbor, MD Feb 23-25 

American Education Research Association New Orleans, LA Apr 8-12 

Rogue Forum Conference Romeoville, IL May 20-22 

22nd Annual Literacies for All Summer Institute Las Vegas, NV July 21-24 

Society for the Study of Social Problems 2011 Annual Meeting Las Vegas, NV Aug 19-21 

American Sociological Association 2011 Annual Meeting Las Vegas, NV Aug 20-23 

30th Annual Midwest Research-to Practice Conference in 
Adult, Continuing, Community, and Extension Education St Charles, MO Sept 21-23 

National Association for Multicultural Education Conference Chicago, IL Nov 2-5 

2011 History of Education Society Annual Meeting Chicago, IL Nov 3-6 

110th American Anthropology Association Annual Meeting Montreal, QC Nov 16-20 

Qualitative Research Methods Conferences     

23rd Annual Ethnographic & Qualitative Research Conference Cedarville, OH June 3-4 

8th Annual Illinois Education Research Council & Symposium Champaign, IL June 8-9 

17th Annual Midwest Qualitative Research Conference Minneapolis, MN June 16-17 

12th Advances in Qualitative Methods Conference Vancouver, BC Oct TBA 

Curriculum and Content Area Conferences     

Association for Supervision & Curriculum Development San Francisco, CA Mar 6-25 

National Science Teachers Association San Francisco, CA Mar 10-13 

National Council of Teachers of English Conference Atlanta, GA Apr 6-9 

National Council of Teachers of Mathematics Indianapolis, IN Apr 13-16 

Language Symposium 2011: Foreign Language as a Global Skill Evanston, IL Apr 15-16 

American Council on the Teaching of Foreign Language Denver, CO Nov 18-20 

National Council of the Social Studies Washington, D.C. Dec 2-4 

 

The Ethnographic & 

Qualitative Research 

Conference proposal 

deadline is Monday, 

March 21, 2011. Note 

that they invite all inter-

active poster and lecture 

presentation conference 

papers for submission, 

review, and potential 

publication in a printed, 

peer-reviewed periodi-

cal, the Journal of Eth-

nographic & Qualitative 

Research (JEQR).  

Northwestern           

University Language 

Symposium: Language 

instructors at all levels 

are invited to submit 

proposals; all languages 

are welcome. 

For more information, 

visit 

www.cli.northwestern.ed

u/activities/symposia. 

Proposal submission 

deadline: Monday,  

February 14, 2011. 

Call for 

Proposals 

DEPAUL UNIVERSITY EVENTS LOCATION DATE 
Spring Enrollment Begins!!! Check Campus Connect for your         
Registration Appointment Date/Time! Online Feb 7 

Faculty/Ed.D Student Meet & Greet Levan 403 Feb 9; 4:30-5:30 

Ideas for Successful Coordination of Small Group Instruction       
Registration: http://bit.ly/dpaulse1      *** Welcome Center, Rm 103 Feb 10; 5:30-7:30 

"Brown Bag Speaker Series" Guest Angelica Rivera TBA Feb 23; 4:30-5:30 

Differentiating the Curriculum with Strategy Instruction  Registra-
tion: http://bit.ly/dpaulse2     *** Welcome Center, Rm 103 Mar 3; 5:30-7:30 

Henry A. Giroux talk Student Center, Rm 120AB Apr 5; 5:30-8:30 

Faculty/Ed.D Student Meet & Greet TBA Apr 28; 4:30-5:30 

      

*** Earn 2 FREE CPDU's for attending this Seminar***     



DePaul in the World 

Teaching and Learning in China:   

by Ann Frkovich 

panded each year, at times 

serving up to 100 students 

from various cities and vil-

lages all over the province.   

This funding was available 

again in 2009 when, as an 

English teacher at Lake Forest 

Academy, I had the opportu-

nity to travel to Luocheng, 

China, to live and teach at 

Luocheng Senior High School 

in the southwestern Guangxi 

Province.  I travelled with two 

colleagues, Connie McCabe, a 

linguist and the chair of the 

school‘s English as a Second 

Language Department, and 

Gina Williams, an artist, art 

educator and teacher of Asian 

studies.  We lived, dined and 

worked with the students and 

teachers for three weeks.  All 

Chinese students must begin 

their study of English in third 

grade, and this was an oppor-

tunity for me to witness, ob-

serve and take part in, among 

other things, the English 

classroom in China.   

Following our work in 

Luocheng, I travelled with my 

colleagues to Nankang for the 

next two weeks to teach the 

Oral English Training Course 

to elementary and middle 

school teachers.  The program 

focuses on improving teach-

ers‘ vocabulary, pronuncia-

tion, structure, comprehension 

of spoken English and on 

implicitly and explicitly 

teaching strategies for the 

pedagogical situations in 

which these rural teachers of 

English find themselves. In 

addition, that year we further 

developed the program to 

work with Chinese teachers‘ 

understanding of materials 

development by showing 

them how they can, as indi-

viduals, develop their own 

Lake Forest Academy (LFA) 

a private boarding and day 

school, has a significant Chi-

nese and Chinese American 

student population, with 

12.57% of its roughly 400 

students being of Chinese 

descent.  Many of these stu-

dents come to LFA with the 

desire to improve the quality 

and scope of education avail-

able to all students in rural 

China, and they are empow-

ered to do something about it.  

Some are committed to fund-

raising through selling fried 

rice in their dorms, green tea 

and donut holes in the school 

commons, while others 

launch large scale ventures 

like auctioning signature 

space on commemorative 

cedar benches for the commu-

nity.  Some students have 

connections to and begin con-

versations with departments 

of education in their prov-

inces, while others travel to 

rural schools to teach English, 

among other subjects, to both 

students and primary school 

teachers of English. 

Initially, these student fund-

raising efforts, along with 

donations from the Lake For-

est Academy community and 

the Chinese government, led 

to the construction of the Ji -

Ni Lake Forest Academy 

Hope School in 2005.  The 

school was built in a flood-

free zone.  Flooding was a 

problem that had previously 

plagued school facilities in 

the area.  This funding was 

again available in 2007 and 

2008, as LFA sent a small 

group of ESL teachers to the 

city of Nankang to teach an 

Oral English Training Course 

at the Nankang Teacher‘s 

College in southern Jiangxi 

Province.   The program ex-

materials for classroom use 

which supplement the re-

quired texts, and on develop-

ing their own creativity in 

language use by analyzing 

and creating original short 

plays, poems, and works of 

literature in translation.  Stu-

dents also use and learn to use 

cooperative learning and dif-

ferentiated strategies for as-

sessing large groups of stu-

dents.  They explore active 

learning techniques and meth-

ods for teaching figurative 

meaning. 

Due to the vigilant fundrais-

ing efforts of our Chinese 

students at LFA, the partici-

pants in the 5-hours per day, 

15-days straight program are 

the recipients of English dic-

tionaries.  The teachers value 

the dictionaries, as the text 

and accompanying CD allow 

them to continue to improve 

and expand their understand-

ing of the pronunciation, 

structure, and meaning of 

English in the absence of na-

tive speakers and access to 

other English resources.  

In addition to my work in the 

classroom with fellow teach-

ers, I enjoy two formal meals 

a day, which actually serve as 

sharing, planning, and work-

ing sessions with members of 

the Nankang Teacher‘s Col-

lege administrative faculty 

and various guests from the 

Students participate in group work, an unusual /unlikely  

activity within Chinese Classrooms. 

which actually serve as shar-

ing, planning, and working 

sessions with members of 

the Nankang Teacher‘s Col-

lege administrative faculty 

and various guests from the 

larger Nankang teaching and 

learning community.  These 

planning sessions are often 

two or three additional hours 

a day.  This is where, for 

instance, I am able to have 

my millions of questions 

about the Chinese educa-

tional system answered, 

where I was able to have a 

lesson on my recently pur-

chased ErHu, and where we 

were given impromptu dem-

onstrations as to how to 

make excellent folds in 

dumplings.   

My colleagues and I were 

able to return to Nankang 

again in 2010 to teach at the 

Nankang Teacher‘s College.  

We were amazed by the 

amount of return students 

we were able to teach, and 

by the ways we were gain-

ing the increased trust of the 

Nankang Teacher‘s College 

administration.  In many 

ways, they are like family.  

We also hope to return to 

Luocheng in 2011 and to 

find new schools to observe, 

teach at and learn from.  I 

look forward to continuing 

to allow these experiences 

inform and shape my disser-

tation.  



DOING DISSERTATION RESEARCH – A METHODOLOGICAL REFLECTION 

by 

Obiefuna J. Onwughalu 

November 2010 

 
Having recently successfully defended my dissertation entitled, Parental Involvement in a New Environment: Igbo Families in Chicago 

and the Education of Their Children (November 2010). I offer this reflection to those interested in knowing a bit more about one person‘s experi-

ence of the process.  

There are many stories about doctoral dissertations both positive and negative--a good number of them negative. Whether positive or 

negative, each story needs to be told because of its uniqueness. I believe some of them are based on real experiences, while others are embellish-

ments of stories heard elsewhere, which eventually become part of the repertoire of dissertation stories or myths. Sometimes you hear stories of 

how professors or a group of professors tried to cut down a student. There are also positive stories of how a student collaborated well with his/her 

chair and committee members to produce an outstanding work. 

This brings me to the issue of dissertations and human relationships. My thesis here is that the experience and 

story of each dissertation depends on the nature of the relationships forged.  A dissertation is a journey no stu-

dent makes alone no matter how gifted and talented the student might be. My experience is that professors in 

dissertation committees want a student researcher to do a good job. As co-travelers, they also have a stake in the 

journey. In the dissertation, the candidate embarks on the journey for the first time, while the committee mem-

bers who willingly accepted the invitation to accompany this ―first timer‖ have made it at least once. As veterans 

of the journey they are more familiar with the terrain than the first timer. They know sections of the journey can 

be rough, bumpy and turbulent, and thus can draw from their experience to shepherd the novice. Another part of 

their work is to point out to the novice certain areas of interest, while pointing out things to avoid and places to 

pay attention. The experience is that of the novice but they (the companions) also play a role in helping the can-

didate process and digest the experience. 

How meaningful the journey is depends on the nature of the relationship between the first timer and the veteran travelers. The type of 

relationship forged by the traveler and companions has a lot to do with the type of story that will be told at the end of the journey. My story starts 

with searching for a dissertation topic. 

The Search for a Dissertation Topic 

I do not know how other doctoral students arrived at their dissertation topic. Was it a long and winding process like mine, or just a snap 

of the finger?  For me, finding a dissertation topic was a journey just like the dissertation itself. Call it a journey within a journey or simply the first 

lap of the long journey of doing a dissertation.  

I imagine some came to graduate school with a topic in mind and ready to go at the earliest green light.  Perhaps others got their inspira-

tion from one of several classes, lectures, seminars or workshops. Maybe others got theirs through divine intervention. Whatever the source, the 

fact is that dissertation topics undergo a metamorphosis. In some cases, the initial topic is completely tossed out, necessitating beginning a new 

journey. My topic did go through a considerable metamorphosis, but it never was tossed out.  There is no guarantee that your initial topic is what 

you will end up researching. 

For those like us who did not come to the program with a dissertation topic (I had only an area of interest), I took to heart the counsel of 

several professors to think about topics and (research) areas of interest as we tagged along in the program.  The professors further encouraged us to 

discuss any dissertation idea with them no matter how rudimentary it might have been.  My inspiration came from the course, School, Family and 

Community Relationships. I made a connection between the class lectures and my days in Ethiopia and Nigeria as an educator. However, I needed 

to narrow this broad discipline down to a particular aspect. So, I decided to focus on the relationship between family and school, specifically on 

parental involvement, without diminishing the role of community and school in the education of 

children. In other words, my interest of study, parental involvement, is just a slice of the whole area 

of school, family and community relationships. 

Now with the faddism still in the air about Nigeria‘s Universal Basic Education (UBE), I 

thought that it would be dissertation-worthy to look into the UBE program from the perspective of 

the role of parents. That is, parental involvement in the program in the context of free and compul-

sory basic education such as the Nigerian UBE program would be the heartbeat of such a study. The 

basic question of the study would be: What are the perceptions, practices and challenges of parental 

involvement in the Nigerian UBE program? The Nigerian UBE offers a unique context for the edu-

cation of children, thus the study aims to uncover the nature of influence parents have in the pro-

gram. The involvement of parents and other stakeholders‘ in the program is construed as one of the 

means toward achieving the goals of the program, which is to stimulate individual growth and ulti-

mately national development, hence its slogan, Education for All is the Responsibility of All. 

 

...the experience  

and story of each         

dissertation depends 

on the nature of the 

relationships 

One of the early lessons I 

learned is that one has to be 

flexible with a dissertation 

topic. It can change at any 

time. 



 

Subsequently and whenever possible I did my class assignments 

around and in relation to the issues of parental involvement, with the 

aim of developing the topic. With more classes, discussions and feed-

backs from both professors and colleagues my mind began to broaden 

regarding this area. One of the early lessons I learned is that one has 

to be flexible with a dissertation topic. It can change at any time. 

 

I had to change my original plan of focusing on parents‘ role in the 

UBE program for reasons of finance and logistics. The chair and 

members of my committee, as my companions on the journey, played 

an important role in this decision. As a result, my new topic was to 

focus on parental involvement in the Igbo community in Chicago in 

the education of their children. But what methodology would be best 

for the study? 

 

Choosing the Methodology 

Meanwhile, I had been taking classes on research methodology, which were showing me various approaches to research. As time went 

on, the distinction between qualitative and quantitative approaches to research became clearer. I also learned about the middle ground of research 

methods known as the mixed method. The more I attended research methodology classes, the more I was drawn to the qualitative method. I wanted 

to understand the experience Igbo parents in Chicago have regarding parental involvement in the education of their children.  According to Schram 

―before you can offer interpretations of people‘s actions and behaviors, you must uncover what they actually do and the reasons they give for doing 

it‖ (2006, p.95). Schram‘s proposition certainly made sense to me. For one, parental involvement is a human behavior. Human behavior, including 

the ways in which people construct and make sense of their lives, is highly variable and locally specific (Schram, 2006). At this point, I decided 

that qualitative methodology would help to answer the questions the study poses. Again, my companions had were able to provide helpful inputs in 

the choice of the methodology. However, the final decision was yet to be made.  

There are several types of qualitative methods, which are related. The question then becomes: Which of these types of qualitative meth-

ods is most appropriate for studying human behavior and how people make sense of the meaning of their human experience in a specific context? 

With the help of my chair, I settled for narrative inquiry. My decision was strengthened when I learned that it is hard to separate experience and 

narrative (Clandinin and Connelly, 2000). Further discussion with my colleagues reinforced my resolve to interview Igbo parents and listen to their 

stories of parental involvement in a new environment. As a Catholic priest, I have used stories in my ministries and consequently I can imagine the 

potentiality of the narrative methodology as the better option for answering the questions of my dissertation.  

At this junction, I must say that a conversation with a friend of mine in Ohio, also a graduate student, made me aware of the ―claim of 

superiority‖ of methodology that some who use the quantitative method often have. As we were comparing notes and sharing experiences over the 

telephone (on graduate school and research in particular), he asked me, ―What methodology are you using for your research?‖ I simply said ―the 

qualitative method.‖ I was surprised to hear him say, ―you chose an easy method, [because] you are afraid of statistics.  If you really want to do 

good research, you should use the quantitative method.‖ As someone who had good research methodology professors, I was not perturbed. Instead, 

I used the opportunity to educate him on why researchers choose different approaches to do research. I learned from my research classes that re-

searchers choose the methodology that can best help to provide answers to the questions of the study. Therefore, I told my friend that when it 

comes to choosing a particular research methodology, whether a method is easier or more difficult method is not the issue. It depends on the nature 

of your study and the answers one is seeking through the research. The important thing is to have a good grasp of the methodology in question, the 

underlying logic of it, and how to apply it. 

Pilot Study and Candidacy 

The pilot study I did in the Qualitative Research Method course was very helpful. It was a good opportunity to test how practical the 

lessons of the research methodology classes were. 

My candidacy paper was a crucial stage in the research and writing process of the dissertation. It involved gathering materials, searching 

journals and books with relevant topics, making scholarly arguments and presenting one‘s position in a comprehensible manner. My companions, 

fellow students and committee members played an important role by pointing out areas to pay attention to in this segment of the journey. Initially 

being open to feedback was not easy. Nevertheless, I must say that having to do several revisions of my candidacy paper was preparation enough 

for doing the proposal and writing subsequent texts. The way of responding to feedback is an essential element in the dissertation process. 

Having successfully defended the candidacy paper, I was faced with designing the research, finalizing the proposal (and defending it) 

navigating the IRB process, recruiting participants, conducting the fieldwork, transcribing the interviews (which I underestimated), and then, last 

but not least, writing (rewriting), formatting and defending the dissertation. In addition to working with my director and other members of my com-

mittee, my colleagues, both those ahead of me in the program and behind me, were simply great resource persons at every step of the way. 

 

Initially being open to feedback was not easy. 

Nevertheless, I must say that having to do several 

revisions of my candidacy paper was prepara-

tion enough for doing the proposal and writing 

subsequent texts. The way of responding to feed-

back is an essential element in the dissertation 



The Proposal: Designing the Research 

Having taken care of the area of research focus, topic and methodology the next segment of the journey was to develop a blue print on 

how to carry out the study. But before that I had to answer the following preliminary questions: What is the purpose of the study? What question 

does this study want to tackle? What contribution does this study hope to make to the scholarship and discourse on parental involvement? 

Deciding on the number of participants caused me to scratch my head more than a few times. In the literature, I discovered that in studies 

similar to mine the researchers interviewed from three to eight participants. Then, in consultation with my director, I decided that ten participants 

would be adequate for the study. The criteria of who qualifies to be a participant was simple: they focused on who had the requisite experience 

(e.g., Igbo a parent with children in school who have had experience with a school for at least a year). I ended up interviewing ten participants, six 

female and four male parents. 

Institutional Review Board (IRB) 

I completed the IRB training during one of my research methodology classes and obtained the certificate. However, half way through the 

process of obtaining IRB authorization to go into the field, it was discovered that my previous training had become a bit stale. By this time, DePaul 

University had developed a new IRB application process. This meant that I had to go through the training and test again in order to obtain approval. 

There is no doubt that the IRB process is important. But experiencing the rigorous IRB process made me wonder whether this stringent process 

should apply to all research including ―innocuous‖ projects like mine. In hindsight, doing IRB training twice over not only deepened my under-

standing of it but also made me take the process more serious. 

Collecting Data—The Interviews 

Having selected the participants, scheduling the interviews was the next hurdle. It was a challenge because the venue and time for each 

interview had to be at the convenience of the participant. But I was fortunate, because the participants willingly were able to accommodate my 

schedule into theirs. Generally, a participant would say something like: ―When would you like to have the interview, so that I can adjust my sched-

ule?‖ Though Igbo people would support a project  like mine, I did not take their generosity for granted. 

There were two occasions when interviews were rescheduled at the request of the participant. As with the original scheduling, he/she had 

the prerogative to choose a new date. Before the interview, I usually turned off my cell phone and some participants did likewise, gave their cell 

phone to their spouse or simply did not bring it to the interview at all. Not withstanding, there were still a few occasions when participants had to 

themselves to take a call. So even though you try to avoid it interruptions do happen. 

Dealing with Interview Tension: Building Rapport 

I was very careful about getting ―everything right‖ in the earlier inter-

views. That extra caution had an unintended consequence. My focus on getting 

everything right somehow created a bit of tension on my part. Thus, I had to find 

some ways to ease that initial tension. In some cases, I resorted to initiating con-

versation about Nigeria after inquiring about the participants‘ family. Some par-

ticipants took the initiative to talk about American politics. In addition, the Igbo 

welcome rituals—Icho Oji—helped by providing the needed distraction and re-

laxation before the interview. With time, the initial tension was reduced to a mini-

mum and was not an issue during the rest of the interview. 

Signing the Consent Form 

I observed three types of attitudes toward the consent form exhibited by the participants.  In general, it is safe to say that signing the con-

sent form by the participants did not match the seriousness of doing so as portrayed in the IRB protocols. There were participants who relied on my 

explanations, skimmed through and signed the form without much ado. Some, in addition to my explanations, took some time to look at the form 

and signed it after only one or two questions. The last category really read it, asked for clarifications and signed it, saying that they would have 

preferred to have received it a day or two before the interview. 

With regard to having a calm atmosphere for the interview, I was impressed that most participants took the initiative to choose a quiet 

part of their house for the interview. Participants equally showed understanding and patience on the few occasions I arrived late due to traffic con-

gestion.  

Although the duration of the interviews varied, the questions were basically the same. Nevertheless, there were occasions when a partici-

pant‘s response to the basic questions warranted more probing with follow up questions. Variations in the responses can be attributed to the differ-

ent styles of telling stories and the nature of experience in parental involvement. It was interesting that most parents recalled the way they were 

brought up when sharing their experiences of parental involvement here.  

After several of the interviews, there was some more relaxed conversation. Some of these informal conversations shed more light on the 

main interviews. On these occasions, I did not turn on the tape; but simply made mental notes and recorded them in my journal soon after getting 

home. 

 

I was very careful about getting 

“everything right” in the earlier      

interviews. That extra  caution had an        

unintended consequence.  



Technology 

Technology has improved a lot with regard to recording interviews. Except for those who wish, one does not need anymore several cas-

settes to record interviews. I opted for the digital format, using a digital tape recorder throughout the interviews. I also had a back-up. It has the 

capability of recording more than one thousand hours of interviews. With long lasting batteries, I did not have to interrupt the interview to change 

tapes and in the process miss some sentences or interrupt the participant‘s flow or trend of thought. Despite the ability to continue uninterrupted, I 

always told each participant both before and during the interviews that we could have a break if he/she so desired. 

Transcribing the Interviews 

I had a test run of transcribing interviews during my pilot project. But that was a total of two hours of interviews. The dissertation inter-

views totaled more than fifteen hours and transcribing them was quite a lot of work. It was ―back breaking‖ despite the new technology. It involved 

uploading the interviews to the computer. That was the easy part, which I enjoyed.  The main part—and the most difficult—was playing and typing 

at the same time while controlling the speed using a foot pedal. This technology was helpful, but it certainly did not make it less tedious. I had to go 

back and forth several times to make sure that the transcripts (written words) reflect exactly what the participant said. As I shared with an older 

friend of mine my cumbersome experience of transcribing the interviews and noting its drudgery, he said, ―just imagine what it was like when there 

was no digital tape recorder, computer or foot pedal.‖ Anyway he told me that he did not do his transcriptions alone. He employed the assistance of 

some undergraduate students. However, he still had to go through the transcriptions to check for accuracy.  

Writing and Formatting 

Before writing and analyzing the interviews, I had to read them several times and code them. Coding was necessary in order to find the 

central and key issues, and present the findings in a comprehensible manner. I had to comb through entire interviews--almost four hundred pages--

to find themes related to the questions of the study. In the process, I also discovered other themes not originally thought of. They were coded ac-

cordingly. Coding was painstaking but interesting. During the coding, especially toward the last stage, I noticed the interviews taking shape as one 

long flowing story with different subheadings joined at the hip.  Having coded the interviews, writing became less demanding like icing on the cake 

excepting for the analysis part. 

Analysis 

Here one is required to step back from the data isolate analytical points and in the light of the literature and the theoretical framework 

discuss those points. It is an essential part of study because this is where the researcher contributes to scholarship. For me it took some writing and 

rewriting to achieve this goal. Therefore, it is good to keep in mind this important process throughout the research. 

Conclusion 

A dissertation is not an easy journey to embark on. It is a necessary difficult journey for the growth of knowledge. A researcher can have 

it all planned out in the beginning; unfortunately it does not always follow exactly the original blueprint. Some of the changes are simply unavoid-

able, things you cannot control. Others are just thrown into your lap and all you can do is to deal with it. Those moments can be frustrating, espe-

cially if you are set on particular ways of doing things. There is a need for openness and flexibility during research. One has to be prepared to dia-

logue with someone who might see and read your work differently. 

There were occasions during this tortuous journey, when I wondered whether I had embarked on self-inflicted hardship in the name of 

research. But thank heavens I did not give up. Reading through the final draft of the work filled me with joy and a sense of responsibility and con-

tribution. The support and encouragement from several people kept me going. For example, I am deeply humbled and in fact strengthened by one 

of the participants who contacted me (via email) after I had called and sent an email thanking him for granting me an interview. This is what he 

wrote:  
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Thank you Fr. Jerome for all your contributions towards the growth of the   

Diaspora Igbo Nation. You could have chosen any easy topic but instead have 

taken a harder subject as a sacrifice for us all.  I am sure that your              

dissertation when completed will be a great family resource for Ndi-Igbo and 

all peoples in general. / I salute you. 

http://www.ubec.gov.ng/

